
Curriculum Prioritisation 

North-East Hants and Surrey Maths Hub 

Summer Conference 2021



An opportunity for change?

…never be 
able to fully 

recover

…catch-up

…blighted by 
the pandemic

…lost learning



‘We have prioritised teaching areas of 
maths as part of our COVID recovery as 
it’s vital for children’s progression and 
DfE’s guidance has been a key tool in 
supporting this. The materials have 

helped us to focus on what each year 
group needs to achieve by the end of the 
year, which will act as the building blocks 

for their future learning.’

March 2021

• Evidence-informed practice requires teachers and school leaders to make expert 
decisions based on their local context, professional experience and available 
research evidence. 

Blog

https://teaching.blog.gov.uk/2021/04/01/helping-primary-pupils-with-their-maths-skills-in-a-post-pandemic-world/


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/999043/teaching_

a_broad_and_balanced_curriculum_for_education_recovery.pdf

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/999043/teaching_a_broad_and_balanced_curriculum_for_education_recovery.pdf


Guiding Principles

Taking the planned, sequenced curriculum as a starting point, you should 

prioritise teaching missed content that will allow pupils to make sense of later 

work in the curriculum. This includes key knowledge, skills, vocabulary, 

concepts, and the links between concepts.

Curriculum adjustments should be informed by:

• an understanding of the critical content for progression in each subject

• what pupils do and do not know.

Questioning and discussion will reveal pupils’ gaps, misconceptions and 

insecure knowledge, so that effective support can be put in place.
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An understanding of the critical content for progression in each 

subject

How do all your teachers 

know what this critical 

content for progression is?



Assessment

Focused assessments which target specific components of knowledge or skills 

precisely are likely to be more effective. For example, the marks pupils 

achieve on a past paper that covers a wide range of content will not allow you 

easily to infer what the precise knowledge gaps are. 

Identifying these gaps and teaching the content pupils have missed are 

essential. 
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Assessment 

A low-stakes test or quiz, on the other hand, focused on the salient aspects of a 

specific topic, will very quickly tell you who has learnt it, and how well. In 

some subjects (such as mathematics, languages and for phonics), gaps in 

knowledge are likely to present serious difficulties for pupils in mastering the 

next stage of what they need to know. 



Making connections…

The answer is just the beginning

15 – 9 = 

Possible strategies:

a) I know the answer is 6. 

b) I know 10 subtract 9 is 1 so 15 – 9 = 1 + 5

c) I know 15 – 10 = 5 so 15 – 9 = 6 

d) Counts back using fingers to keep track 15,14,13,12,11,10, 9, 8, 7, 6

e) Draws 15 marks and crosses off 9 of them

f) Uses a vertical algorithm 

g) Counts up from 9 to 15



Mathematics 

When deciding what to teach to support education recovery most effectively, 

leaders can help all pupils by focusing on making sure they are fluent and 

confident in the facts and methods that they most frequently need in order to 

be successful with further study. In the context of missed education, it 

remains crucial to take the time to practise, rather than moving through 

curriculum content too quickly. What pupils already know is key. 

Progressing to teaching new content when pupils are not secure with 

earlier content limits their chances of making good progress later. The 

sequence of teaching mathematical content is also very important: gaps need 

to be filled before new content is taught.
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Primary Mathematics Guidance and the Primary PD 

materials 



This publication aims to:

• bring greater coherence to the national curriculum by exposing core concepts in 

the national curriculum and demonstrating progression from Year 1 to Year 6.

• summarise the most important knowledge and understanding within each year 

group and important connections between these mathematical topics. 

The Primary National Curriculum Guidance

Mathematics guidance at Key Stages 1 and 2 

…supports curriculum prioritisation 

Primary Mathematics Guidance and the Primary PD 

materials 



Which 

representation 

should I use to 

support pupils to see 

the structure of the 

maths? 

What language should we be using? 

Is there consistency across school? 
should I use to support pupils to see the structure of the maths? 

What connections should 
we be making? I use to 
support pupils to see the 
structure of the maths? 

How do I know if my pupils 
are secure with the maths 

that I have taught them? see 
the structure of the maths? 

What facts and 
procedures 

should children 
be secure with in 
my year group? I 

use to support pupils to see the structure of the maths? 

…supports with teacher subject knowledge



Coherence and prioritisation  
Long-term planning 

Do the ready-to-progress criteria drive the sequencing of the learning?

If they do, does the group placement of some of the maths differ from your 

current curriculum? 

Medium-term planning

Do you intend to allocate more time to concepts which support pupils to 

make secure connections?

Short term-planning 

Do your teachers plan collaboratively? 



Resources to support you…

New resources on our website 



Curriculum coherence 

The sequence of teaching mathematical content is also very 

important: gaps need to be filled before new content is taught.



Year 2



Year 4



Year 3





Example unit 1 



Curriculum prioritisation 

Progression of concepts across the school – DfE guidance

Teacher subject knowledge – PD materials 

Improved teaching and learning – ongoing reflection and shaping of practice  



Thank you


